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Building on previous research conducted on t eachers’ perceptions of rigor, t his
presentation turns to the gifted learner. Lost in conversations about rigorous curriculum
and education are students’ percep tions and experiences. What are students’ percept ions
of rigor? What makes their school experience ri gorous?

Findings from our earlier study indicate teachers perceptions of rigor were varied and
confused with a disconnect bet ween definition and practice. Definiti ons of rigor ous
curriculum include challenging, higher or der thinking skills, and depth and complexity.
However, when asked to describe rigorous student work and actual assignments, teachers
used descriptor s such as “more work” and “time to be spent out side of classto complete
assignments.” Many teachers equated rigor with challenge and equate challenge to hard.
However, we wo uld argue that t here is no relationship between rigor and the “ hardness’
of curricula, especialy when rigor is defined as the intersection of the upper levels of
Bloom'’s taxonomy with real world problems (Daggett, 2005). This presentation seeks to
answer if and when students per ceive their learning experiences to be rigorous and if
distinctions can be made between rigorous, challenging, and hard.

The intended audience for this presentat ion includes program coor dinators,
administrators, classroom teachers, and university professionals.



